Washback refers to the influence of testing on teaching and learning. The College English Test (CET) is an educational, standardized, criterion-related norm-referenced test. Since 2005, CET has undergone tremendous innovations and the test innovation has been implemented nationwide since 2007. The present study attempts to investigate the longitudinal CET washback from teachers' perspective, aiming to address: Does CET washback change over time? Questionnaire surveys were employed as the main research instrument in the present study, complemented by classroom observations and interviews. The research findings show that CET exerts more positive washback than negative one on CE teaching.
Introduction 1.1 An Overview of the Study
The present study is a small part of the project "A Chronological Study on CET Washback" (07BYY030), sponsored by the National Philosophy and Social Science Foundation of China. Based on Gu Xiangdong's investigation before the implementation of CET innovation in 2003 and Li Jie's preliminary study in 2007, the present study employs questionnaire surveys, classroom observations and interviews to address: Does CET washback change over time?
The Genesis of the Study
There are two factors contributing to the genesis the present study. Firstly, CET is an educational, standardized, criterion-related norm-referenced test. In 2003, the testee population exceeded 9 million (Yang Huizhong, 2003) and since 2005, the candidates have always numbered over 11 million. It has become a "high-stakes" test in China.
Secondly, CET has undergone considerable innovations, including scoring formula, score reporting, test components and test format. As a high-stakes test which has undergone significant innovations, it is of necessity for us to explore whether it has exerted any washback on classroom teaching.
Literature Review
During the past years, many claims about washback were made, both positively and negatively. Many language educators see washback in a positive way, such as Morris (qtd in 
Empirical Studies
A number of empirical studies have been carried out since 1993, which have led to a more detailed understanding of test impact on language education and of the factors which contribute to it. Studies in foreign educational contexts include Seeing from the above literature, we find that few of these research studies pay attention to the delayed washback and impact of the exams or tests that have long been in effect. Shohamy et al.'s (1996) study points out that washback may change over time and that the impact of tests is not necessarily stable. Therefore, the present study plugs the gap.
Research Methodology 3.1 Stages of the Study
The present study builds on Gu Xiangdong's baseline study in 2003 and Li Jie's preliminary study in 2007, i.e. the baseline study, the preliminary study and the present study.
Research Instruments
For the sake of convenience, we name the questionnaires used in the baseline, preliminary and present study as the original version and the revised version respectively. Data collection of the three studies is presented in Table 1 below. 
Longitudinal CET Washback
Answers to the research question will be based on the comparative data analysis of the same items in the questionnaires at Stage One (January 2003), Stage Two (July 2007) and Stage Three (January 2008). Differences are tested for statistical significance using independent sample t-test. A probability of less than 0.05 is taken as statistically significant.
Teachers' Attitudes towards the CET Innovation
Differences in teachers' attitudes towards the CET innovation are tested for statistical significance using independent sample t-test. A probability of less than 0.05 is taken as statistically significant. For the sake of brevity, only innovations showing significant differences are listed. Seven of the innovation measures are found to change significantly over time as shown in Table 2 . According to the means, teachers' attitudes towards NSF, TCS and RCW change in an increasing direction over time and in terms of TW, NSS, NBC and CRW, teachers' attitudes change in a decreasing direction.
As for those changing increasingly, it may indicate that teachers accept the test innovation more willingly and that teachers make adjustments to the changes. Therefore, teachers' attitudes change into a more positive way.
From the above table, it is also found that with regard to some of the innovation measures, teachers' attitudes change in a descending direction, which is contrary to our general assumption.
CET Washback on Teachers' Classroom Behaviour
CET washback on teachers' CE teaching Seeing from Table 3 , we may find that CET washback on teachers' teaching is mostly positive, with the percentage all over 65%, while less than 10% of the respondents see CET washback negatively.
The finding is contrary to some criticism of the test. In the past years, many researchers have viewed CET washback negatively. Li Jiongying (2002) said that CET had posed an obstacle in the way of CE teaching innovation. The above data tell us that the test does not influence CE teaching in a negative way.
To summarize, we may conclude that from a longitudinal perspective, CET has exerted more positive washback than negative one on CE teaching. Attention to skills areas According to Table 4 , in CE teachers' teaching, listening, speaking and reading gain relatively more attention than writing and translation, especially translation. Possibly it is because of the test influence. In the innovated CET, the weighting for translation is only 5%. Therefore, teachers may not spend lots of time on it.
Further analysis of the data indicates that in terms of listening and speaking, teachers' attention changes in an increasing direction, which might be seen as the influence of the Requirements. With the passage of time, more and more teachers gradually accept the innovated teaching concept in the Requirements and implement it into their teaching.
In summary, all the five basic linguistic skills receive teachers' attention, with listening and speaking changing increasingly over time, which might indicate positive innovated CET washback.
Conclusions 5.1 Summary of Major Findings
Discussions above can lead to the conclusion that from a longitudinal perspective, CET positive washback outweighs negative one on CE teaching.
Longitudinally speaking, no matter whether it is before or after CET innovation, teachers are generally in favor of the test. After the innovation, teachers' attitudes towards the test change into a more positive way with time passing by. CET has promoted the implementation of the Requirements in CE classroom teaching and learning: listening and speaking receive increasing attention from teachers.
Implications of the Study
In order to promote better implementation of the innovated CET, and thus to get more people familiarize the innovation and to get feedbacks from test users, it is hoped that CET administrators take full advantage of every possible channel to make the test innovation more accessible to test users.
It is advisable for teachers to pay attention to translation in their teaching since it is one of the five basic linguistic skills. Coupled with that, the Requirements points out that the objective of the College English is to develop students' English proficiency in a well-rounded way. Then teachers are advised to try their best to cover as many textbook units as possible. Textbooks are manifestations of Requirements and they play a fundamental role in teachers' teaching and students' learning. Consequently, teachers should try to finish as many textbook units as possible.
